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At Churchend Primary Academy, we are determined that pupils will be ready for the next stage of their learning, having acquired and embedded the necessary knowledge and skills to be successful. Therefore, our intention is for children to engage in a multi-year holistic programme of recovery, focussed on the quality of teaching, reading, curriculum knowledge and the social, emotional and mental health needs of our community.  The programme intends to address gaps in knowledge as well as anxieties associated with working in larger groups and the ability of children to self-regulate, following extended periods outside a formal education setting.
At Churchend Primary Academy, we have reviewed and refined the curriculum and classroom pedagogy, drawing from the latest Government guidance and evidenced-informed approaches to accelerate pupil progress through quality first teaching and support. Barak Rosenshine’s “Principles of Instruction”, Cognitive Load Theory and metacognition are fundamental ideas that underpin practice, combined with regular retrieval practice, spaced learning and temporary scaffolding to facilitate pupils in becoming successful and confident learners. 
To ensure the programme achieves the stated aims, Churchend Primary Academy intend to establish a number of quality assurance and continuous improvement measures, routinely scheduled throughout the programme. 
Implementation
At Churchend Primary Academy, we have invested time to re-sequence and re-plan the curriculum in all year groups to focus on the key knowledge and skills necessary for pupils to acquire to be able to know more, remember more and do more. In addition, we believe that reading is the key to the curriculum.  Therefore, it has been incorporated in to all areas of the curriculum and lessons to improve comprehension and reasoning skills. 
Continuous Professional Development
CPD is vital to success of the programme. Consequently, we have ensured that all staff understand a wide range of evidence-informed approaches that can contribute to accelerated pupil progress, drawing on the work of and the Education Endowment Foundation’s Teaching and Learning Toolkit, to guide pedagogy in the classroom. 
Throughout the year, training and support have been scheduled to refine pedagogical content knowledge, classroom pedagogy and assessment to facilitate high quality lesson design and implementation that maximises learning and retention. This is an on-going process and as such the appraisal process has been enhanced with an instructional coaching approach to support teaching staff to achieve continuous improvement.
Pedagogy
The Academy has embraced Barak Rosenshine’s “Principles of Instruction”, Cognitive Load Theory and metacognition as fundamental concepts that underpin practice.  Retrieval practice is used in all lessons to recall and recap prior knowledge as a starting point for new learning. This allows teachers to identify gaps and re-teach as required. Further, the curriculum is deliberately designed to ensure that key concepts are revisited and extended across each year and across the Academy.
The lessons that children are taught provide challenge through the curriculum design and the selection of knowledge to be learned and remembered. Lessons are carefully designed to ensure new material is presented in small steps to manage cognitive load and enable all pupils, including those with SEND, to maintain progress. Appropriate temporary scaffolding is used to support pupils achieve the high expectations of our curriculum and meet the intended outcomes.
Teachers use questioning and quizzing to engage pupils to think hard about the new material and effective partner talk facilitates the orally practise of responses.  Questioning is used routinely to extend responses from pupils to improve the accuracy of their knowledge and check for understanding. Through the modelling of thought, spoken language and written tasks, teacher demonstrate how an expert learner approaches challenging tasks to be successful, explicitly teaching strategies and reminding children how those strategies are applied.
All lessons feature a period of independent practice to support pupils to attain automatic recall of knowledge and apply skills.
Feedback is provided at the point of lesson delivery to enable pupils to make progress in the lesson and identify the need for additional support.  A combination of whole class feedback and targeted feedback are combined with use of success criteria to help pupils peer and self-assess their work.  This allows pupils to evaluate their success and understand how to improve.
Reading
Reading has been prioritised at Churchend Primary Academy, as it is critical to access the curriculum. Phonics has been strategically reviewed and the RWInc programme of systematic synthetic phonics teaching has been extended in to Year 3. All pupils from EYFS to Year 3, receive daily phonics teaching, with additional “keep up” phonics tutoring used to complement the daily sessions for the lowest 20% of pupils. This is further supported with daily practise of sight vocabulary and common exception words or using Toe-by-Toe. Beyond the RWInc programme, echo reading is used to improve reading fluency and reading with expression.
Reading is a priority across the curriculum whether that is through reading for pleasure, story time or reading to learn. This is combined with taught comprehension skills through regular reading comprehension strategy lessons and guided reading sessions, in Year 4, 5 and 6, to engage pupils deeply in the texts that they are reading.
We have refined our whole class reading spine to include challenge above their current level in order to expose the children to a rich vocabulary and chosen texts which we know meet the cultural capital needs of our children.
English
The novel studies selected for the present academic have been chosen to respond to the needs of the cohort, to engage pupils and immerse them in language rich topics of discussion that facilitates the sharing and retrieval of knowledge.  Lower year groups regularly use the dictation of sentences to support pupils with spelling and consolidate handwriting and punctuation. 
Handwriting is taught and practised daily to ensure the automaticity of fluent and legible handwriting to reduce the demands on working memory when writing.
Maths
The maths curriculum is sequenced, using “Ready to Progress” criteria to recap prior mathematical content to ensure pupils are confident and fluent before progressing to the appropriate age-related content. Ample time is given to pupils to practise new content to develop fluency and be able to apply the knowledge in a variety of contexts.
Where appropriate, Plus-1 and Power of 2 coaching systems are used with the lowest 20% of pupils, as an intervention, to accelerate the progress of learners and facilitate them accessing the age-related content.
Combined Studies
At Churchend Primary Academy, we have developed a vibrant and rich curriculum that meets or exceeds the National Curriculum expectations, specifically for the present academic year. The subject specific skills are scaffolded within a cross-curricular theme or context each term to ensure coherent content mapping. Curriculum concepts are sequenced, spiralling vertically to ensure they are revisited and developed over time within year groups and across the Academy. In order to ensure that progression and balance is maintained, the programmes of study have been developed into medium term plans which clearly highlight the learning objectives, assessment opportunities, taught vocabulary, scaffolded tasks as well as making authentic connections with other subjects, explicitly.  Teachers plan and tailor units of work and lessons, designing instructional tasks to provide pupils with vital first-hand experiences to comprehend the concepts and knowledge to be acquired and to address the specific individual needs of pupils so that all pupils are able to reach their full potential regardless of their starting point.
Teachers work to form secure schemas within pupils’ long-term memory by connecting new learning with prior knowledge in a meaningful way. Key concepts, knowledge and vocabulary are captured in knowledge webs to provide clear endpoints and facilitate retrieval practise in lessons to ensure pupils remember more. Further, teachers break down concepts and skills into small steps, look for common misconceptions and identify the more difficult stages of learning. This results in pupils succeeding in understanding a concept or perform the task concerned to the level required. 
While subjects are taught within cross-curricular themes, the subject being taught is clearly identified so that pupils associate knowledge and skills with specific academic disciplines.
Tutoring
Using available funding, at Churchend Primary Academy we offer tutoring in maths and reading to targeted pupils to further contribute to pupil progress. We have selected a tutoring partner to support maths. Reading comprehension and phonics tutoring are delivered by teachers in the Academy to maintain a consistent approach.  Pupils receiving tutoring participate in two – 30 minute sessions per week, recognising the regular practise contributions to pupils remembering more.
Parental Engagement
Following the periods of lockdown and social distancing, we are proactively engaging our community and parent body. At the start of the year, parents were invited into information sessions with their child’s class teacher to help them understand the expectations, curriculum and organisation for the new Academy year. Furthermore, parents and carers have been provided with the knowledge webs produced for the new curriculum and advised how these are used. 
Throughout the year, each class will organise a class assembly and three open classroom events to encourage parents back into the Academy, re-established face-to-face communication and reduce anxieties for parents. In addition, we have scheduled “drop off and drop in” sessions in response to parents needs and guest speakers from across the professional network to provide information and guidance on issues like autism, CAHMs and mental health.
Supported by the Academy, a small parent group meets weekly on the premises to discuss and support families with autistic children.
Social, Emotional and Mental Health
At Churchend Primary Academy all teachers are very aware of the impacts of the national lockdowns on behaviour and learning stamina. Consequently, we have focussed on maintaining consistent routines to provide pupils with a predictable daily experience to reduce anxiety.  Pupils and parents are welcomed each day by a consistent face who can respond to the most concerns.  Furthermore, teachers maintain a calm, welcoming classroom environment, providing ample opportunity for 1-to-1 welcomes and a productive start to the day. Staff remain vigilant for signs of anxiety and detailed logs of behaviour feed into the safeguarding process and ELSA support systems. 
Teachers, SLT and ELSA work together to respond to emotional and behaviour needs of individual children to ensure pupils receive necessary support in a timely manner to be successful in the classroom and maintain progress.  Our family liaison worker, identifies and supports families to ensure pupils are supported to engage with learning in the Academy and attendance is maintained. External agencies are proactively engaged to support children and their families where additional support is required.
Impact
At Churchend Primary Academy, we have implemented systems to monitor our progress:
Quality of Teaching is monitored through learning walks, with specific foci, lesson observations and book looks to triangulate progress and identify potential areas for improvement, led by the SLT.  These improvements are shared and discussed across the Academy and within teams. Where appropriate, improvements are integrated into the instructional coaching sessions. All teaching staff undertake learning walks and book look to share good practice and provide moderation.  Working together as a teaching body, all teachers understand the age-related expectations across the Academy and therefore contribute to maintaining high expectations.
Teachers use formative assessment routinely to refine lesson planning and address gaps in pupil’s knowledge and skills. This is combined with well-targeted intervention to meet the individual needs of pupils as required. Termly, teachers use a suite of NFER tests, PM benchmarking and phonics screening (every 6 weeks) as a summative tool.  The testing schedule ensures that there are a clear, nationally age-standardised assessment points at three times in the year to determine progress.  The completed tests are analysed to identify areas where pupils are less secure and therefore help teaching staff to prioritise learning to maximise the benefit of teaching time.  The summative assessment cycle is overseen by the SLT through pupil progress meetings where the teachers and SLT come together to review progress and identify additional support needs so that all pupils make good progress.
The Academy maintain attendance figure that are above the national average through the rigorous monitoring and family support that has been put in place.
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